Background: Young females have been found to out-perform males in terms of grades and university degrees in many studies. At the same time, young women seem to exhibit lower levels of well-being compared with men. Interestingly, little work has evaluated the interplay between educational success and well-being. However, antecedents and consequences of educational success will likely affect life chances and further educational and occupational trajectories.
Introduction
It is one of the major social changes of our time that women now outperform men in the field of education in many countries (Buchmann, DiPrete, and McDaniel 2008; Hadjar 2011; Logan and Medford 2011) . The implications of this shift are profound. Those who are successful in education will likely benefit from a wider range of life choices and may go on to have better jobs, health, and well-being. As with educational achievement, well-being appears to have a gendered dimension. It is a consistent finding that young males report higher levels of wellbeing and related mental health factors, such as self-esteem (Bayard et al. 2014) . Instances of lower well-being among young females have been attributed towards a tendency to have more critical stances with respect to their own physical appearance and the quality of their friendships (Feingold and Mazzella 1998; McHale et al. 2001 ; Salmela-Aro and Tuominen-Soini 2010). However, a few studies provide evidence that young men's well-being might become increasingly sensitive to life events and social comparison across cohorts. Young men are increasingly likely to compare themselves to the muscular male ideal as portrayed in the mass media (Barlett, Vowels, and Saucier 2008; Ogbeide et al. 2010 ). Yet, levels of interpersonal orientation-"the tendency to be concerned with the status of one's relationships and the opinions others hold of oneself"-are still lower among young men (Nolen-Hoeksema 2001: 175) . Even though well-being has been described as an end in and of itself since Aristotle (2012 [approx. 330 BC] ), research has shown that it might act as a personal resource (Jencks 1979; Lyubomirsky, King, and Diener 2005) . In fact, several studies link educational achievement to well-being (e.g., Kriesi, Buchmann, and Jaberg 2012; Michalos 2008) . In the context of educational success, Hascher and Hagenauer (2011) emphasise the centrality of well-being. Still, it is unclear how well-being may foster educational success.
From a gender equality perspective, it is crucial, for three reasons, to study how success and well-being are related over time for females and males. First, in labour markets with high levels of occupational sex segregation, as is the case with Switzerland and Germany, there is typically little horizontal occupational mobility (Kriesi, Buchmann, and Sacchi 2010) .
Thus, educational pathways are especially interesting, as post-compulsory schooling performance and experience shape the course of life to a greater extent than in other countries (Blossfeld and Maurice 2011; Krüger and Levy 2000) . Second, well-being is an indication of how well people feel about themselves and their achievements (Diener 1984; Veenhoven 1984) . If men and women's well-being is variously affected by success and failure, this may indicate different cultural beliefs about gender roles (Connell and Messerschmidt 2005; Correll 2001 Correll , 2004 West and Zimmerman 1987) . Third, if well-being is used as a gendered resource to encourage success in education, this will contribute to the explanation of why females more often succeed in education. This paper will explore the patterns underlying the interplay between educational success and well-being. Educational success may entail different concepts (Kriesi et al. 2012) . In this research, I use the example of successful and unsuccessful intergenerational educational mobility. This is a relative notion of success as it relates to a person's educational attainment in respect to parental educational attainment. Two questions will be addressed. First, how are effects of success or failure on well-being gendered? Second, how are effects of well-being on successful outcomes gendered?
The Interplay between Successful Inter-Generational Educational Mobility, Well-Being,
and Gender
The study of various types of success and well-being as reciprocally linked is a relatively new development in economic, educational, psychological, and sociological literature. For example, Samuel et al. (2013) provide evidence that the interplay between educational and early occupational success and well-being is reciprocal and gendered. However, most of the research focuses on either the effects of educational and occupational success on well-being, or, to a lesser extent, the effects of well-being on success.
Recent examples of the former perspective are Hadjar et al. (2008) who identify effects of educational attainment on life satisfaction. Samuel et al. (2011) show that successful or unsuccessful intergenerational transfer of educational attainment affects the stability of well-being. Kriesi et al. (2012) set out to analyse the relative significance of various types of educational success by testing a comprehensive model, which assesses academic achievement in compulsory schooling and post-compulsory education, the expected transition to the type of post-compulsory education, successful intergenerational transmission of educational status, and educational goal achievement. They find that well-being at the age of 18 is best predicted by lower-secondary status attainment and the transition success to post-compulsory education.
Although these studies use different data and concepts of educational success, they all make the case that social comparison seems to be one of the main drivers behind well-being, apart from traits such as extraversion and neuroticism.
This observation has been made in numerous other studies (Festinger 1954; Michalos 1985; Oesch and Lipps 2013; Wolbring, Keuschnigg, and Negele 2013) . Basically, well-being is thought of as a function of a person's self-evaluation with respect to a reference point, such as another person's educational achievements. Accordingly, if another person has superior educational credentials than oneself, one's well-being might be negatively affected and vice versa. From a gender perspective, Bayard et al. (2014) examine trajectories in upper secondary education and the development of well-being using self-esteem as an indicator, taking a social comparison perspective. They find young women's well-being to be more influenced by educational attainment and men's well-being to be inert to the characteristics of their educational trajectories. Hankin and Abramson (2001) show that females are more likely to be negatively affected by life events in terms of depression, which governs later behaviour negatively (Bergman and Scott 2001) . Similarly, De Coster (2005) finds that females are more likely to have their well-being influenced by family stress. But why are young women more sensitive to life events and social comparison effects?
One strand of explanation might be found in socialization theory and theories of social interaction (Bourdieu 1998; Gilligan 1990) . Women are socialized to take a more comparative perspective, while men are more likely to "deemphasize their connection to others" (KortButler 2008:123) . Males and females differ in how they evaluate the opinions others hold of themselves. The levels of interpersonal orientation are consistently higher among girls (Nolen-Hoeksema 2001) . Consequently, failing to attain the parents' educational attainment might negatively affect well-being as females are socialized to be more socially orientated and to base their self-concept on interpersonal relations. Another strand within gender socialization theory emphasizes different coping styles (Compas, Orosan, and Grant 1993) . For example, Nolen-Hoeksema (2001) points out that life events might affect females more as they tend towards (emotional) rumination. Young men act more according to expected norms of masculinity (Kort-Butler 2008) . This includes controlling emotions as well as emphasizing positive aspects in the face of failure. Because females have been found to be more susceptible to social comparison effects, I expect them to be more affected by failure than males. Furthermore, gender-specific coping styles predict a negative effect on well-being.
As for the effect of well-being on success, the research is comparably sparse (Diener 2009:268) . Lyubomirsky and colleagues (2005) reviewed studies which implied causal relationships between happiness-specifically, the long-term propensity to frequently experience positive emotions-and successful outcomes. They report weighted mean effect sizes in the longitudinal studies ranging from .05 to .29 (n = 62). Hascher and Hagenauer describe wellbeing as a central aspect of educational success (2011) . A few other studies show that wellbeing fosters successful academic outcomes (Gilman and Huebner 2006; Suldo, Thalji, and Ferron 2011) . In line with Heineck and Anger (2010) , I propose that the effects of well-being on successful intergenerational educational mobility might be understood analogously to the effects of noncognitive characteristics on labour market outcomes. More likely, well-being is associated with success because it is rewarded as a desirable characteristic (Bowles, Gintis, and Osborne 2001) . The display of a positive attitude toward life might be considered as an indication of commitment, correct conduct, and even academic performance.
In addition, much like reading skills, well-being might be conceived of as a part of an individual's set of productive traits (Borghans et al. 2008; Heckman, Stixrud, and Urzua 2006) . That is, well-being is associated with higher productivity in educational contexts, which will lead to the potential for better marks and signal suitability for promotion to more selective educational pathways. Both views, supply and demand, are complimentary and in this paper I assume that both are at play. In sum, well-being might be associated with desirable educational outcomes and thus successful intergenerational educational mobility because its display is rewarded, and well-being might act as a resource because a generally more positive attitude toward life will likely support goal attainment. I hypothesise that well-being is positively associated with successful intergenerational educational mobility. There is, however, no theoretical basis on which to expect gender differences in how well-being is used as a personal resource.
Data
The reciprocal relationship between successful intergenerational educational mobility, wellbeing, and gender is analysed using the Swiss youth panel TREE. It is a nationally representa- Well-being is quantified as a positive attitude toward life (Grob et al. 1991 (Grob et al. , 1996 .
This five item construct was measured at each wave. Exemplary items are: "My future looks bright", "I am happy with the way my life plan unfolds", and "My life seems to be meaningful". The Tucker Lewis Index of .953 for an autoregressive model over 6 waves with autocorrelation, indicates excellent measurement quality of this construct even over time.
There are a series of variables to be accounted for, because well-being and successand their interplay-depend on several factors ( Cultural possession. This variable is operationalised using a multi-item composite variable. Information on the quantity of books, paintings, etc. was combined with more detailed information on the kind of the cultural goods, e.g., whether the household owns classical literature and books of poems (SD = 6.31).
Reading skills. This is a PISA measure of reading literacy and combines three aspects of reading: "Retrieving, interpreting and reflecting upon and evaluating information" (Adams and Wu 2002: 200; SD = 89.00).
Economic capital, HISEI, cultural possessions, and reading skills were centred at the grand mean.
Structure of educational and occupational systems. In Switzerland, the Frenchspeaking and German-speaking regions differ from each other with regard to educational and occupational mobility (OPET 2008) . Also, there is evidence that young people in the Frenchspeaking region of Switzerland exhibit lower levels of well-being than those in the Germanspeaking region (Semmer et al. 2005) . I thus include a dummy for the French and Italianspeaking regions of Switzerland (i.e., Latin; 53.2 percent).
State and path dependency. A young person's educational situation at a given time will determine, to some extent, later educational and occupational outcomes as well as the pathways in their entirety (DiPrete and Eirich 2006) . Similarly, well-being at a given time will predict future well-being. I include autoregressive elements in the models to account for this.
Future values are modelled as a function of all past values.
Analytical Plan
This paper will analyse the effects of successful and unsuccessful intergenerational educational mobility on well-being as well as the effects of well-being on successful and unsuccessful intergenerational educational mobility. As previous research shows, episodes of educational mobility will not be evenly distributed over the observed period (e.g., Mare 1980 (Samuel et al. 2013) . This allows for different error variances for males and females (Correll 2001) .
Results

Gendered Effects of Intergenerational Educational Mobility on Well-Being
Figure 1 displays standardised gender differences (Δb) between slopes of the autoregressive parts of well-being for the categories success and failure. A negative Δb indicates that the slope is steeper for females, and a positive Δb steeper for males. The steepness of these slopes indicates the effect of success or failure on every single transition between all waves controlling for a series of other variables (Table 1 and 2 in Appendix). Note that the slopes for wellbeing between every time point will always be positive, as well-being at one time point predicts well-being at the subsequent time point. However, the difference Δb between two slopes can be negative. The general picture does not hint at a systematic gendered pattern (Table 1 and 2 in Appendix). Based on this model, females seem to make better use of successful epi- 
Gendered Effects of Well-Being on Intergenerational Educational Mobility
The estimates for well-being on success are all positive (in logit scale; Figure 2 ). Well-being increases the likelihood to experience success. By and large, females seem to make better use of well-being as a personal resource to foster successful outcomes controlling for various social and personal resources (Table 3 and 4 in Appendix). However, this ability seems to decrease over time. The pattern for males is less clear. Their ability to use well-being as a personal resource to be successful seems to increase three years after completion of compulsory schooling.
[ Figure 2 about here]
These findings are consistent with the idea that well-being can be thought of as a personal resource, as some of the literature finds (Bandura 1989 ; Salmela-Aro and Tuominen-Soini 2010). It allows a person to master challenging situations in an education context.
Discussion and Conclusion
In this paper, I set out to analyse one of the major social changes of our time: that women now outperform men in education. The analyses support this idea, in line with previous literature. I would like to emphasise three key findings which extend previous studies both theoretically and empirically in that they relate to gender as a social process.
First, the models show that it is a reasonable assumption to conceive of the interplay between well-being and successful and unsuccessful intergenerational educational mobility as a gendered reciprocal relationship. Well-being and successes affect each other, not only on the level of states but also in the form of trajectories. This goes beyond previous research in that the interplay is explicitly modelled as a reciprocal relationship.
Second, in the context of success, females seem to benefit more in terms of wellbeing. Males seem to be less affected by failure. These findings go some way to corroborate the hypothesis that females are more susceptible to social comparison effects and that gen- societal status than males, they are more likely to be adversely affected by unsuccessful episodes but also to experience a greater positive effect on their well-being when successful.
Conversely, males as members of a higher status group in the gender dimension, will likely display a more inert well-being pattern (Bayard et al. 2014) . Their evaluation of life will, on average, not be as susceptible to events and social comparison. Importantly, the relative inertia of male well-being patterns might also conceal more complex masculinities. For example, low-status men might report constant levels of well-being as a form of compensatory masculinity (Pyke 1996) .
The third key finding considers well-being as a personal resource. Young women seem to make better use of this asset to foster successful intergenerational educational mobility. This extends the literature on well-being as a resource by bringing in a gender perspective.
Different societal expectations for men and women might explain this finding (West and Zimmerman 1987) . In Switzerland, the norm for males is still to be successful and to become a 'breadwinner'. This is regardless of radical economic shifts and dynamics such as the decline of the male breadwinner model due to increased female labour market participation (Crompton 1999) . Controlling for common determinants of educational success, this will likely leave less headroom for any other resources to affect educational outcomes. Conversely, it can be argued that women are less expected to succeed by society norms and might, therefore, need every available resource. It is then possible to hypothesize that well-being is a precondition for females to attain success. The decreasing utility of well-being as personal resource for females could be an age effect (Fonseca and Matos 2011) . As the data being used are drawn from a school leaver cohort, there is not much variation in age and this assumption will have to be tested in another study.
Further research should address more precisely the mechanisms moderating the gendered interplay between intergenerational educational mobility and well-being. Specifically, the variation across intersections of social class will be sizeable (Browne and Misra 2003; Pyke 1996) . Furthermore, self-esteem could moderate the effects of social comparison on well-being. Moreover, it would be crucial to apply other concepts of well-being and success likewise to test whether the findings in this study hold for affective well-being and subjective success (Keller, Semmer, Samuel, and Bergman 2014) . This could take the form of goal attainment against the backdrop of gendered self-assessments (Correll 2001 (Correll , 2004 . From a social comparison perspective, it would be interesting to examine how the increasing proportion of academically successful young women affects the personal perception of their achievements. This development might fuel new gendered expectations. Likewise, the meaning of failure could change with the declining hegemony of the male breadwinner model. Especially with regard to gender differences, the relationship between success and well-being is likely to continue to be dynamic beyond the examined period. The nature and implications of this interplay could shed light on the challenges females face transforming their credentials and capacities to match occupational positions. This is particularly true in the case of motherhood (Avellar and Smock 2003; Correll, Benard, and Paik 2007) . Figures   Figure 1 . Effects of success and failure on well-being slope differences between males and females over time. Table 2 . Robust maximum likelihood estimates for predictors of well-being, females (n = 2982). 
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